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Task 4: Partners’ feedback
After the training, partners from the ENGINITE participating organizations were asked to provide their
feedback on the material developed as well as about their own progress during the training activity
Introduction
Ahead of this final session, Oliver and Søren asked the participants to work out how they wanted to assess
their own progress in developing their confidence in PBL. They decided that they would each like to be
interviewed by Søren about their own PBL-related learning journey.

Technique: Assessment
Participants were asked to decide as a group how they want to be assessed. This encourages them to think
about what their own ‘stretch’ will be and how they will know they have achieved it. It is a question that was
asked right at the start of the process on the action learning forms and one that can be returned to repeatedly
in the process.

Final interviews

Technique: final interviews
Participants are asked to each say something that has happened to them as learning subjects. The aim is to
get participants to reflect on the process they have been through and the learning journey they have been
on.
A key question to ask is what you can do now that you couldn’t do before this process got started.

Session script
Søren - What has happened to you as learning subjects? I want everyone to have said something about
learning journey.
Nikos: Monday, I was here (shows position with one hand) and now I have moved a few meters
Søren - I want more.
Nikos: I was in a position where my learning capabilities were at a certain point and because of this PBL
training I was able to see new things in practice.
Søren: I would like you to find an example of something you can now say that you couldn't say Monday.
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Nikos: I now feel more comfortable not knowing all the answers to all the questions.
Andri: I have tried PBL a few times before. At some point during this course Nikos became my inspiration
because I saw in Nikos the person whom we need to convince before he would start using PBL teaching
methods. If we could convince Nikos, maybe others might also be convinced. We have convinced Nikos, the
traditional successful teacher. Now I am confident that I could persuade other people to adopt PBL.
Søren (to Andri): I see that self-assessment as linked to your role as project coordinator. There, Nikos has
been a useful part of your learning environment. What, if anything, has been added to your skills as PBL
facilitator?
Andri: I have learnt that I will do it, but still, at times I will feel uncomfortable in doing it. Not everyone will
succeed, with that fact I feel comfortable.
Søren: Can you here and now point to one thing which will make you uncomfortable, but still seems worth
trying. Put in Vygotsky language, I’m asking you to point at your Zone of Proximal Development.
Andri: I’ll feel uncomfortable using PBL in a domain where I don’t know the content.
Søren: What kind of resources will be at your disposal for overcoming this feeling.
Andri: I will make myself a learner with the students. I will tell them I am not an expert, but I shall help them
as best I can. Usually I see myself as an expert and I do PBL in domains where that label is warranted. I will
now do it in other domains.
Søren: While you talked I got the experience of functioning as facilitator. In that role I have huge ears and all
the time I use gestures that show I really listen to the other person. I know the other person is talking sense,
but what she says doesn’t make immediate sense to me. It takes a lot of work to align myself to students’
sense.
Andri: When I’m teaching in the PBL way, it always takes a lot of listening. Where they are, what kind of
problem are they facing? Listening helps me guide them without giving them the ‘correct’ solution.
Søren: You know that for them there is sense. They know what they’re talking about. Collaboration implies
that you can somehow connect with where they are.
Nikos: This makes sense for me too. I felt uncomfortable about the module designer role, because I was to
apply PBL in an area I am not comfortable with. This was the reason for my having second thoughts about
the whole concept.
Søren: So, you tried to solve your problem by reading one hundred books on supply chains. As ENGINITE
trainer you shall teach courses where other people have read 100 books to do the design. When you teach
those courses, you can’t rely on having all their knowledge.
Nikos: But still I will read a few books.
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Christina: I came here on Monday morning. I didn’t know anything about PBL other than through Google. I
was looking forward to experiencing and getting into this learning mode. I now have a basic understanding.
I have some key concepts in my mind. I still know there is a long way to go. My stretch point, when delivering
my course, when, say, the trainees come back from group work with a whole lot of questions. I shall have to
deal with their chaos. I’ll need to be calm and grounded and listening so as to find out what kind of help and
guidance they are asking for. One challenge I’ll have in that situation is that maybe I think I already know the
answer to their question. To put my answer in a very reflective manner will be a challenge for me.
Søren: I have two comments that are both inspired by your talk about challenges and uncertainties. First, I
want to remind you that you’re all very competent practitioners, each in your own professional field.
Professional competence becomes a very complicated subject matter once you start talking about it, using
labels and terminology and all that. But at a basic level, many components recur across traditions. I feel
confident that some of the lessons you’ve learnt on this course, are about things you already do. They belong
to your standing leg. Only, they may appear strange and bewildering when presented as part of the PBL
package. I’m sure you do a lot of PBL-ing already. The reports you sent us on your reflective pre-work
substantiates that feeling. Once you got the gist, it wasn’t that difficult after all. Hopefully this training course
has added to your gist as far as PBL is concerned. I hope that from now on you can make productive use of
much from your already competent standing leg, but at the same time use it as part of a larger pedagogical
framework governed by a PBL logic.
My other comment relates the uncertainty voiced by you, Christina, and others, about how to respond to the
learners’ questions and appeals for help and guidance – while still refraining from simply telling them what
you think they should do. My way of dealing with this issue is by mirroring. During these last three days
you’ve seen and heard me do it a lot. I do some sort of wrap-up of what I’ve heard the learner say. “You said
this, this is what I heard.” Mirroring doesn’t commit me to any particular action path, and it helps me check
if I am aligned. Mirroring also helps the learner. When you repeat something, the learners see themselves,
their standing leg, their existing knowledge from the outside. You just re-state it in your own way what you
have heard the other say. Then what they know is no-longer inside, it is outside, it becomes shared
knowledge. New perspectives become added.
Panos: This course has been a simulation of what we as instructors will be doing together with our engineer
students. I must try to stretch them as much as I have been stretched by you. From you and Oliver i have
learnt how to manipulate a group of learners in order to stretch them, and I’ve seen how such stretching can
have a positive impact. I’ve seen how we as a group started to ask questions, rather than start searching for
our own answers. I have learnt that I have to be quiet enough to leave the other a space for speaking. I have
learnt I must be quiet and patient.
Søren: Your talk reminds me of the big difference it makes to me whether, as a facilitator, I am inside myself
or outside myself. When I’m expressing myself in order to get my message across to the other, I am really
working hard. When I am listening, I am very quiet inside and focused on what the other is saying. As a person
I happen to be extreme introverted, actually far too much for my liking. Professional work takes me out of
that being modeI which is one reason for my taking so much enjoyment from my interacting with you people
during a course like this. But I still use my introversion when I listen.
Stelios: For me, this course has been like a rollercoaster. When coming here I thought I approximately knew
what PBL was. I heard some new things, some that served as reinforcements and some unexpected things.
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During the first few days, oh-my-God, I felt this group is so incoherent, and I am not really part of it because
I am a civil engineer. Then I realized the biggest challenge in PBL is to find ways of making the learners stretch
themselves. I will throw them in the sea, and some of them will figure it out. That was what I needed. That
was my experience with creative design! I’ve acquired a better understand of the listening part, the instructor
has to listen, gauge the stretch, and manage the stretch, to keep the learners motivated. Managing how
much each person will jump.
One other thing, having to do with Nikos. “Nikos is a scientist” – I said to myself. “Nikos will never get it, he
is hardwired differently. Because I am an engineer, I don’t want to teach like a scientist.” Then a new process
made me think that when, at the next course, we present our module designs to the other instructors, they
are not going to get it. But then I saw how Nikos got transformed. And I said to myself, that such a
transformation is what I have to bring about.
Nikos: I live in an academic environment full of engineers, mostly civil engineers. Here I’ve felt like being
discriminated against for being a scientist. However, one of the research areas I work with is antibiotic
resistance. When microbes are in an environment with antibiotics, they gain resistance. If it doesn’t kill you
it makes you stronger. The fact that I belong to an academic environment makes me stronger.
Søren: Social psychology talks about an intervention strategy called vaccination strategy. During this course
I used vaccination strategy when I told you that as a trainer I felt so misplaced that I considered leaving it all
and simply go back to Denmark. Instead of me trying to convince you that what I am doing is good, I create
a situation where you, in principle, have to convince me that what you are doing is worth my time. If you
want a ‘yes’ from your collaboration partners (learners), you have to risk the ‘no’.
Søren (to Stelios): My first professional trade was psychotherapy. While learning this trade it was revealing
for me to hear how my colleagues in the field were very effect-conscious: “Are my doings making the client
become well?” I realized didn’t think like that. I simply couldn’t see myself as a person who could make my
fellow human being ‘become well’, i.e. solve their problems. We all have to solve our problems by ourselves.
As a professional person you can express yourself, give out ideas and hope they are useful. You can check
with the client whether you seem to on track. When working with clients – and you have been my clients,
meaning trainees, during the last three days – my practical concern is with the quality of our relationship.
How you as trainees make use of those relationship qualities is beyond my reach, is up to you.
From my therapist days I remember situations when clients felt stuck and would ask me ‘’Are we on the right
track? – Why doesn’t it help?” And I (given that I believed we were on track) might reply “Because you haven’t
yet made the decision.” Then she: “How, then, do I make the decision?” And I’d say “That you only know
once you’ve made the decision.”’
Professional helping has its tough sides. Does it sound weird to hear a professional change agent assert he
cannot in fact change anything?
Yiannis: At the moment project management is my job on this project. When this training trip started
Monday, I saw myself as simply being the project manager. I was here to help Andri with her coordinator
work. What impresses me right now is that this way of seeing my role changed very suddenly. Now I feel very
excited about being in this group, a learning community has developed. I feel part of it. I wasn’t expecting
this at all
Page

THIS PROJECT HAS BEEN FUNDED WITH SUPPORT FROM THE EUROPEAN COMMISSION UNDER THE ERASMUS+ PROGRAMME. THIS PUBLICATION [COMMUNICATION] REFLECTS THE VIEWS ONLY OF THE AUTHOR, AND THE
COMMISSION CANNOT BE HELD RESPONSIBLE FOR ANY USE WHICH MAY BE MADE OFTHE INFORMATION CONTAINED THEREIN

6

IO2: Handbook for PBL/VET methodology

Here is what I gained. I’m a learning scientist, as such I try to implement inquiry and PBL In the past, I did it
in small groups. I wouldn’t dare do it with 15 students. Your experiential approach where you got us to be
the learners, and the sequence of activities we’ve been through, have changed that. It was really helpful for
me to see how you managed to build a relationship between us, the group members. And the way you were
not afraid of sharing your thoughts with us, also when expectations were not met, things didn’t work out
nicely.
Søren: When doing this kind of facilitation, you have to be very strict on the rules. An infinite number of
things are going on all the time when we are together. When as facilitator I share my process thoughts with
you, I’m actually trying, as best I can, to (as Panos called it a while ago) to manipulate all of us into having a
shared view of that which goes on between us. A multitude of other views might in principle be just as valid,
but such a multitude would incapacitate us as task-efficient organization. If I succeed we get the feeling of
knowing where we are, and possibly also some idea about where we are heading. As you may have noticed
I can be a very quiet person, but when I try to manage the process I can become very noisy.
Andri: Like Christina my biggest fear concerning PBL relates to situations when I reconvene the students after
group work. Explosions may happen. Now I have a good idea of how to control the process. You must be very
clear – and at the same time, based on your clarity, be very open!
Yiannis: I still feel scared when I think about having to control such a learning community. But at least, now I
have some good pictures to support me.
Søren: Talking of process management at this course, the crucial moment for me was when I said to Nikos
“You have not completed the task I gave you!” It’s a tough thing to put feelings like that into words. But I saw
it as my job given that we were in the Follow me phase. In that phase students have to comply – though not
blindly, so thank you Nikos for your obstruction – otherwise the learning community or organization can’t
deliver. Then we shifted into Joint experimentation, you started leading yourselves, and everyone became
engaged. From then om, mine and Oliver’s job was to follow you.
Final reflections
The assessment interviews and discussions in the ‘Final interviews’ section are, in themselves very reflective.
We see no need to improve what has already been well said.
We shall limit ourselves to remind the reader (cf. p. 6) that the umbrella problem which initially set the frame
for participants’ investigations (inquiry) was defined as follows:
‘How can problem-based learning be used in the context of ENGINITE.’
Looking back, we do find it fair to conclude that the above-described processes can be understood as one
continued effort to come up with viable answers to that question.
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